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languagE arts: WriTing, rEaDing—Using priOr knoWlEdge; criTical Thinking; speaking and lisTening
 Have the children work in pairs to read the two-page story, “One day . . . I hid 
from my brother. He found me. The end.” Each pair should get to know the events 
of the plot and the order in which they happen. As you modeled for them in the 
“One day I lost my dog” story, they should make a map of the plot. Now each pair 
of children should add speaking and thinking parts to create a story theater. Using 
their own life experiences, they will know that the brother is counting as his sister 
runs to hide in their game of hide-and-seek at the start. They can imagine what 
the little girl is thinking as she runs from room to room and place to place to hide. 
What is her brother calling out to her? Children should add a narrator to describe 
the rooms and places in which the little girl hides.
 Have the students perform their versions of the story using the dialogue, thoughts, 
and narration they’ve written. They might want to add costumes and scenery.
 After all stories have been performed, discuss with the class whether the 
story is really over. Can they imagine what happens next? Each student should 
write and illustrate three additional things that might happen after the story 
ends. The class should share their responses.
RL 3.1, 3.2, 3.3, 3.5, 3.6, 3.7; W 3.3, 3.5; SL 3.1, 3.2, 3.6

languagE arts: WriTing, rEaDing—rEaDing fOr dEtails, preDicting oUtcomes, cOmparing and cOnTrasTing  

litEratUrE—Theme
 The next two short stories, “One day . . . I made something. I gave it to Mom. 
The end?” and “One day . . . I ran away. I came home. The end,” can be viewed as 
two chapters of one story. Can your students see how one follows the other? Use 
the two stories to review plot, setting, and character, and then to introduce theme 
as another of the building blocks of literature. 
 Can the children predict what the little girl is making? What are their clues? 
Once they see the house she has constructed for the turtle, have the children look 
back to find the pieces she made that are now part of the house. The children are 
sure to conclude that whatever she is creating, she is making a mess and probably 
breaking some house rules while she’s at it.
 “One day . . . I made something” ends with a question mark rather than a 
period. What do your students think the author is trying to convey by that? What 
is the author setting up?
 Now have your students turn to the next story, “One day . . . I ran away.” How 
quickly do the children realize that this story is a continuation of the previous one? 
The broom in the last illustration of “One day . . . I made something” is the first 
thing we see in “One day . . . I ran away.”
 Why is the broom there? Why is the little girl upset about it? What does she 
do when the woods get darker and darker? When the bird grabs her security 
blanket, how does she feel? Is the bird breaking a rule—taking something that 
does not belong to him? 
 Discuss how the girl’s actions are the same as the bird’s, and how they are 
different. What are the consequences of both their actions? In the end, how do 
they each make amends? 
 What message—theme—did your students take away from these stories? 
RL 3.1, 3.2, 3.3, 3.5, 3.6, 3.7; SL 3.1, 3.2, 3.3, 3.4, 3.6

languagE arts: rEaDing—main iDea, WriTing; speaking and lisTening; cOoperaTive lEarning
 Move along to the next story, “One day . . . I wanted to be a spy. I was.” 
Discuss with your class what a mystery is. Encourage students to use examples 
from books, comic books, and movies or television shows. The discussion should 
include the elements that make a mystery. For example:  
  • What is the mystery to be solved? 
 • Who did it? 
  • Why? 
  • Where did it take place? 
  • What were the clues to be followed? 
  • What is the solution?
 Have the class focus on the “One day . . . I wanted to be a spy” story and 
apply these questions to it. 
 What other genres do your students like to read? Create a chart of literary 
genres. Your students should enter the books they’ve read and are reading in the 
proper genre categories.
RL 3.1, 3.2, 3.3, 3.7
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rEbEcca Kai DOtlich dedicates this book in part to “all young writers who 
imagine and create their own middles.” Then she tells us on the first page: “For 
every story there is a beginning and an end, but what happens in between makes 
all the difference.”
 Teachers of first, second, and third grade will find an assortment of writing 
prompts, ideas, and clues in the pages of this deceptively simple storybook, 
which invites children to fill in the details and find their own stories to tell—
beginning, middle, and end! As they read, your students will discover the key 
components of stories: plot, character, setting, and theme. Understanding these 
separate parts will enable your students to talk about the books they read, 
evaluate them more thoroughly than just “I liked it,” and write their own stories. 
 In addition, you’ll find opportunities to hone comprehension skills, read 
deeply to discover details, exercise speaking and listening skills, and develop 
critical thinking. 
 This classroom guide is organized by broad curriculum areas covering 
Language Arts (reading, visual literacy, writing); Literature; Speaking and 
Listening; Art; Theater; and Cooperative Learning. You’ll find third-grade-
specific CCSS correlations listed after each activity. 

BEfOrE rEaDing
 Toward the end of a school day, ask your students to tell you about their day. 
Each student should start with “Today I went to school.” Then she or he should 
say three or four specific things that happened that day. Ask them: How did you 
get to school? Were you on time or late? Was it sunny or rainy, warm or cold? Who 
did you see? What did you do in class? What did you have for lunch? What was 
the best part? The worst part? The funniest part? List all the activities on the board. 
When someone repeats an activity already named, put a check mark next to it.
 For homework, ask each student to make another list that begins: “I came home.” 
Their lists should include things they did, things they saw, and how they felt. Their 
parents can help them write the list. The next day, put the new list next to the first one.
 Then discuss how all of the things they did add up to a story. Now your class 
is ready to read the first story in One Day, The End—“One Day I Went to School.” 
 
languagE arts: rEaDing—cOmprEhEnsiOn, rEaDing fOr dEtails, infErEnce  

litEratUrE—ploT, sEtTing; visUal litEracy; cOoperaTive lEarning
 Divide your class into close reading groups of four or five children. Each 
group should “read” the pictures carefully in the very short story, “One Day I Went 
to School . . . I Came Home.” Working together, the group should create a list of 
the things the little girl does. They should discuss how the characters—the little 
girl, the teacher, and the dog—feel. They should show each other the details in 
the pictures that tell them how the characters feel. What clues does the illustrator 
provide to show us the kind of classroom work the girl does, the flavor of her ice 
cream, the kind of town she lives in? They should ask each other questions about 
anything in the story they don’t understand and find answers together. 
 When all the groups have completed their close reading, introduce the class to 
the elements of plot and setting. Explain that the plot answers the question “What 
happened?” and the setting tells readers where it happened.
RL 3.1, 3.3, 3.6, 3.7; SL 3.1, 3.2, 3.4

languagE arts: rEaDing—sEqUencing, cause and eFfEcT  

litEratUrE—charactEr dEvElOpment; visUal litEracy; speaking and lisTening 
 Have your students read the four-page story, “One day . . . I lost my dog. 
I found him. The end.” As they recount what happens in the story, create a 
sequencing map of the plot on the board. Now focus in on the characters and 
their relationship to each other. Ask the class to identify the three characters. 
How do each character’s actions contribute to the events of the plot? What does 
the little girl do? What does the dog want her to do? What does she do instead? 
How does the squirrel tempt the dog to leave the yard? What do your students 
learn about the little girl as she goes in search of her dog?
 Each student should make a chart that lists what he or she found out about 
each of the characters. See the sample chart at the top of the next column. 
RL 3.1, 3.2, 3.3, 3.5, 3.7; W 3.3; SL 3.1, 3.2, 3.3
 

                                    charactEr DEvElOpment

charactEr WhaT the charactEr dOes charactEr trait

Little girl Reads a book; follows clues 
 to find the dog

Serious, focused

Dog Wants to play Likes to have fun

Squirrel Teases the dog Troublemaker

languagE arts: rEaDing—cause and eFfEcT, cOmparing bOoKs; speaking and lisTening; cOoperaTive lEarning
 The next two stories are linked. Look at “One day . . . I felt like stomping” 
and “One day . . . I took a bath” together. 
 Divide the class into book club groups of six to eight children. Talk 
about what people do at book club meetings: in addition to exploring a book 
thoroughly, they discuss how the ideas and events of a book match their own 
day-to-day experiences and feelings. Start off each club with questions such as: 
Have you ever gotten angry and felt like stomping? What made you angry? They 
can compare their experiences with those of the little girl and with those of their 
classmates. Leave the children to their own discussions, but monitor them as 
necessary to be certain they are moving in the right direction.
Be sure the children talk about what makes the girl stop stomping just in time to 
save a flower. Ask the students what things calm them. The little girl takes this 
a bit further and protects the flower from the rainstorm. Children can talk about 
ways they have protected people or things they care about.
 And then they should enjoy the comedy of the dog’s adventures. Do the children 
have pets of their own? What’s the funniest thing their pets have ever done? 
 Each book club should read Harry the Dirty Dog by Gene Zion, illustrated 
by Margaret Bloy Graham. The clubs should compare Harry’s story with the 
story of the dog who took a bath in One Day, The End.
RL 3.1, 3.2, 3.3, 3.5, 3.6, 3.7

languagE arts: creativE WriTing; criTical Thinking; cOoperaTive lEarning
 The last story in One Day, The End is: “One day . . . I wanted to write a book. 
So I did. The end.” Divide the class into writing groups of five children each. 
Explain that writing groups help members develop their ideas and improve 
their writing through constructive criticism and sharing ideas. Create some 
procedures for the criticism. After one writer reads his or her story aloud, the 
other members of the group should write down two nice things about the work. 
They should also write down two suggestions to help make the story better.
 At the first meeting of the group, the writers should talk about the kinds 
of books they like—mysteries, humor, school stories, family stories, or animal 
stories. They’ve seen examples of all of these in One Day, The End. 
  At home, each student should write his or her story. You may want to set a 
minimum and maximum length for the stories.
 At the next meeting, the writers should take turns reading their work aloud. 
After each story, the group should take five minutes to write their comments. 
Then the other writers should read their comments aloud. The writer should 
listen. He or she can ask questions when all the comments have been made, 
but should not justify or explain. The job now is to think about what the other 
writers have said.
 The writers should edit and revise their work, add illustrations, and then 
bring their finished stories in to class.
W 3.3, 3.4, 3.5; SL 3.1, 3.2, 3.3

art; 
arts and craFts
 As a final activity, with the help of parent volunteers, have your 
students make actual books so they can that they “publish” the stories they 
created in the previous activity. The instructions that follow are for a 5½ x 6 
inch book with end papers, title page, dedication page, and six pages for the 
story. (If students want to increase the number of pages in the book, each 
additional sheet of paper will add four pages to write on.)

matErials

  • 3 sheets of printer paper cut down to 6 x 11 inches
 • 1 sheet of 8½ x 14 (legal-size) paper
 • 1 piece of 6 x 11 cardboard (a good source of soft cardboard is a flat-rate 
     mailing envelope)
 • Ruler
 • Scissors
 • White glue
 • 2 small binder clips
 • Scotch tape
 • Sewing needle and about 24 inches of embroidery or waxed thread
 • Awl or nail and hammer

proceDure:
sEw the bOoK tOgEther

 1. Clip the paper together using the binder clips.
 2. Fold the paper in half.
 3. Lay the paper open. Starting ½ inch from the edge, mark off five dots  
     along the fold, marking one every 1¼ inches.
 4. Have an adult use the awl or hammer and nail to carefully punch a small  
     hole through each dot.
 5. Have an adult thread the needle and start sewing from the back side to the 
     inside. The first stitch should be through the middle hole. When you get to  
     the edge, sew back to the other edge, then back to the middle. To get both  
     ends of the thread on the same side, sew one more stitch.
 6. Tie the two ends together with a double knot, and trim the thread tails to  
     about one inch.

makE the bOoK jacKeT

 1. Make a crease down the center of the cardboard.
 2. Place the opened cardboard in the center of the legal-size paper.
 3. Fold up the edges and cut off the corners of the paper.
 4. Fold the flaps onto the cover and tape them down.

aTtach the cOvEr tO the bOoK

 1. Place the sewn book inside the cover. Place several dots of glue around the  
     inside edges of the cover and carefully glue the end papers down to the  
     cover. Do the front end paper first, then the back. Place something heavy  
     on the book white the glue dries.
 2. When the glue is dry, transfer the story and illustrations you’ve made into  
     your your book. Be sure to put a title and illustration on the front cover.  
     Write a short “about the author” biography for the back cover. You can  
     include a photo or drawing of yourself. Don’t forget about the dedication page. 
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orderentry@perseusbooks.com. Customer Service can be reached at (800) 343-4499.
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